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TELEVISION 


Tele vision offers us tremendous prospects 
:or development, ft has great potential In the 
zt:d of education particularly for basic educa - 
: :on. Noting the widespread interest of children 
in television programmes, we took up television 
si ^ project for class V in the first term of 1988. 

Our attempt was to explore and obtain as 
much information a$ possible about television, 
.“or this the children w era advised to watch 
Revision with specific aims in mind. The 
. aSi was divided into two grou pa-one 

"king under thu guidance of Mrs, Saroja 
Snnivasan and the other one with me. 

To begin with, we dealt with the history and 
- - v el o pm en t of te I e vis 10 □, St ude nts were a sk ed 
to £sd out : 

* When it started in Inoia, in the world ? 

* Which was the first tela vision station 
in India/world 7 

* Haw many television stations are there 
in India now ? 

* Tn* names of different television models, 

* How a television set functions, 


—A project for Class V 

We invited one of our parents, Mr, Sharma, 
who is a television cameraman to talk to the 
children* He took keen interest and gave us 
his valuable time. He explained about outdoor 
and indoor shooting, how television news is 
telecast* the various techniques of telecasting and 
how television films are made. We asked the 
students to watch different programmes and 
Comment on them. 

Mathematics activity based on this inclu- 
ded an analysis of total time spent on telecasts 
and how much time was allocated to health, 
education and entertainment programmes. 

Observation included looking at advertise- 
ments on television, timing their duration and 
thinking about the messages conveyed. This 
was followed by a discussion on the place of 
television advertisements in our life today. 

Reference work involved looking up the 
newspapers and answering questions based on 
the television programmes listed there, 

Children observed the television seta at 
home and made drawings and models, Some 
models showed the exact physical aspects of the 


television set* including the location of the 
controls. Others showed pictures or details of 
the different serials. Measurements taken at 
home gave the length and breadth of different 
models and the area of their screens. 

Language exercises included : 

* . Describing a television set 

- -% 

* Writing a thank-you letter to 
Mr. S harm a 

* Trying to write television scripts, keeping 
in mind sequence and camera angle 

* Writing about the “television pro- 
gramme I like most" 

% 

* If I were a television announcer, and 
interviewing people in a television ihop, 
e g. s ate sin an 

The students prepared a quiz on television. 
They also prepared a skit in which they made 
up their own advertisements. The Ratnjas 
School News was telecast in English as well as 
in Hindi. Vocabulary exercises in which the 
new words which they learnt were practised and 
recited, were undertaken. They learnt and 
recited a poem called Jimmy Jet and His 
Television Set. 

Our Principal, Mrs. Ralac hand ran, came 
up with the idea that we should send a note to 
parents with ideas on how to use television in a 
positive way. i reproduce the text of it below, 
for the benefit of readers. 

How Parents can use Television in a Positive Way 

Television has greatly helped to induce 
awareness and impart information and education. 
It has (he farthest reach amongst all media and 
is watched , by millions of people at every nook 
and corner of the country. 

Children learn best when they are actively 
involved in what they are learning. T.V. 
becomes an active learning experience for 
children when they t ft ink about and question 
what they are seeing. This active participation 
helps children to develop basic skills. Parents 


can play an important role in helping their 

children te get the most from T.V, and learn 

from their experiences. 

1. Try to find programmes than. can be fun and 
interesting for the entire family. 

2. Help them to be critical and selective of 
what they watch. 

3. Point out the difference between the real and 
the make believe specially to the pre-primary 
children, 

4. Help them deal them programmes that are 
too violent or frightening, You may want 
to talk with them about what they saw and 
reassure them if they are upset. They can 
be helped to overcome false fears, 

5. Use ideas from T,V. to talk about your 
child's everyday experiences and feelings, 

6. When watching a programme, ask your 
children questions about the events and 
people. Ask them questions about the 
events and people. Ask them what they 
would do if they were in the same situation 
Listen and respond to their ideas* 

7. Use what is presented on T.V. to teach your 
children about other races* religions and 
nationalities. You may have to clear up 
misuEider standings or prejudices that could 
come from watching misleading T.V. 
programmes, 

S« Encourage older children to make up a 
different ending for a story* and to explain 
why they prefer their own ending. 

9, Use T,V, to reinfore what children are learn- 
ing in school Suggest appropriate pro- 
grammes. 

10, If a TV, story or topic appeals to children, . 
visit the local library to find books on the 
same subject. This encourages interest in 
books, 

Veen a Barra 
Ramjas School 
R. K. Puram, Sector TV 
Mew Delhi 
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CORRECTING WRITTEN ASSIGNMENTS 


Written work forms an importem segment in on r 
school curricula, it is essential that written 
exercises and their correction should be taken 
up seriously by both student and teacher. 

Students can leam from their mistakes if 
they have been carefully marked by the teacher. 

By and large, however, teachers tend to 
merely underline mistakes and provide the 
required correction, thereby making the correc- 
tions done by students a mechanical exercise. 

‘^Correction should oot be just a device 
related to testing but a teaching device as well, 
because its essential aim it to provide informa- 
tt-m which will help us to make intelligent 
decisions about a possible course of action,' 1 
{). B. Carrol, Testing the English Proficiency of 
Foreign Students, 1961), 

Usually, an English course has a large com- 
ponent of written tasks such as reports, letters, 
essays and paragraphs and narrative writing, 
There are also periodical writtten assignments 
based on text If the written tasks have to be 
beneficial to the students, the correction of these, 
by both the teacher and the student also become 
very import taut, Tiiereforc, the need arises for 
evolving an effective method of correcting 
written work* 

Before any written tasks are given, students 
may be given a list of correction symbols, 
(Pleas* see the list at the end of this article). 
They may be asked to fans ill arise themselves with 
these symbols. They are then given the written 
tasks, The teachers make corrections by under- 
lining the mistakes and writing the appropriate 
symbols in the margin* At no stage is the 
correct form to be provided. The students 
should be- first asked to number the mistakes 
serially and to use the corresponding numbers 
when they correct theft mistakes. They then 
refer to the symbols against their mistakes and 
correct their mistakes in spelling and’ usage, 
consulting a dictionary if needed. For other 
mistakes like tenses, SV concord, reported 
speech etc., the students may be asked to arrive 
1 ihe right answer by discussing these with other 
^-jents or the teacher. Once the right answer 


is arrived at, the teacher may explain the logic/ 
principle behind it, by a question-answer 
method. After one or two exercises, students 
will gradually gain the ability to understand the 
underlying principles. 

Where teaching schedules permit, written 
assignments may be conducted in smaller tutorial 
groups. For example, a cl ess of 40 odd 
students may be divided into two groups, each 
in charge of a different teacher This helps the 
teachers carry out corrections better* 

The system suggested above ha$ several 
advantages,, 

It prevents the c Direct ion work from becom- 
ing a mere mechanical exercise for the teacher 
as well as the student, It encourages self- 
learning, It h more demanding and therefore 
involving. It provides the teacher with oppor- 
tunities for meaningful interaction with students, 
and avoids merely passive criticism. The 
numbering system shows the learner whether he 
„ is improving or not. For example, a student 
may commit 30 mistakes in the first exercise, 
25 in the seconds 15 in The third and so on. Lt 
helps even a weak learner to gradually overcome 
bis difficulties in the written language as he 
learns at his own pace, 

A Suggested List of Correction Symbols 
A —A r tide wro ng/uo nc-cess ary / m i ssi ng 

B —Badly expressed Rewrite 

C —Construction of the sentence wrong 

G — Gender wrong 

1 — Ideas 'Ideas wrong/vague 

N — Number (singular/plural} of subject and 

verb does not ariise 

F — Punctuation/mistake in capitalisation 

PP —Preposition wrong 

R — Repeti lion of i d*a/ idea s . Rem o ve it, 

R5 —Reported Speech form wrong 

T Tense Wrong 
TT A new para graph/sen lines 
W —Wrong word.. Replace it with the right 
one consulting the dictionary 
Wo —Wrong word order 

? —What you have w r ritten is not clear 

—Word/words missing 
0 — Discuss with the teacher 

tXhc above material is leased on a paper presented at the 
CB&E Annual Conference. October 19R6, We rcfiwt that as 
the author^ name is not available on thecyclosrylcd hand- 
out i we have ntn been able la give this teacher dvr credit- 
Editor} Q 
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Fun with Maths 


Often maths is tricky, but it can bring you a 
lot of fun. Enjoy it and share some of it with 
your pupils, family and friends. It doesn't 
matter if you can't answer ail these questions— 
do as many as you can. Trying is most impor- 
tant— for the teacher, as it is for the student ! 



2 + Divide this figure into four equal parts, 
using dotted lines, 

3 Here are si* match sticks. Without moving 
or changing them, add five more and make 
nine. 

4 , The number 9 is the most intriguing of 
digits Whatever number you multiply by 
nine F the sum of die digits in the product 
will always be nine. Try writing out the 
nine times table uplo 9 X 10* and sec if you 
can also notice a pattern in the products. 
Look down the units and tens columns of 
the products. 


by Pearl Scott 

L Here are two magic squares. Fit in the 
numbers from 1 to 9 in each of them, in 
such a way that each row p each column and 
each diagonal adds up to a total of 15. >to 
number may be repeated. 




Wtio&var would be .=? teacher of men Fulhrm begin by teaching himself before teaching othats; and let him teach by 
example befers teaching by word. For ha who teachss himselr and rectiiies his own ways Fa more deEdving of Aspect 
sod reverence than he who would teach others and rectify ihefr ways. 

Kablil Gibran 
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5. Can you draw this star without crossing 
over a line you have drawn or taking your 
pencil off the paper? 


fi* Correct this equation by moving one line 
from one place to another ; VI + II “ V 

7. Fill in the right sign to get the correct 
answer, 

a . 4 5 7 3-13 e. 6 7 II 5-29 

b. 4 3 7 =49 d. 1 4 4 =S 

8. Arrange twelve apples so that they will be 
in straight lines with five apples In fl row, 

9. This is called number weaving. Fill in the 
blanks, 

37 x 3 - HI 

37 X 6 = 222 

37 X 9 - 333 

37 X 12 ■= 

37 X = 555 

37 X - 

10. Calendar Mathematics : 

Take a three digit by three digit square, for 
example ; 

l 2 3 

8 9 10 

15 16 17 

Add the numbers along each diagonal, namely : 

1 + .9 + 17, and 

15 + 9 + 3 

and along the central row both horizontally and 
vertically, namely : 

2 + 9 + 16, and 

8 + 9 + 10, 

In each case the result is the same. Try this 
for other groups of numbers, 

11. Finally, can you write six ones in a row, 
so that they will add up to 24 7 You can 
use the plus sign, 



1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 






One-derfu! I’m sure you've enjoyed these 
teasers. Answers to those which you might 
have had problems with are on page 7. 


HEKATON 


Teachers of primary classes, will find this an 
interesting way of getting their students to prac- 
tice addition, at the same time reinforcing the 
concept of place values of numbers. It can be 
played by four players at a time. The two teams, 
each consisting of two partners are seated 
facing each other. - 

Use two packets of playing cards to make 
tap a deck of fifty cards. This consists of five 
sets, each having an Ace (which is used as 1J, 
2, 3, 4 t % S T 7* X % King (used as 0), The 
suits namely whether clubs, diamond, hearts or 
spades used are immaterial Explain the value 
of the Ace and the King to the players before 
they start. 

Twelve cards are dealt to each of the four 
players and the remaining two are placed face 
up on the table. Each contestant splays one 
card per turn, until, all his/her cards have 
been used up. 

The idea behind the game is for the con- 
testants to try and complete ‘Tricks 1 ’ whenever 
possible* Each trick consists of a numherof 
caids arranged on the table, eh her to form 100, 
or add up to f00 or a number that is a multiple of 
100, This resultant number is credited to the 
scons of the player making the trick. The cards 
used in the trick are picked up and placed on 
one tide and ;he next player plays a card on an 
empty table. 

The following examples will make the 
methods of play clear to the reader. 

Example 1 : The cards on the table are 2 and 0 
(King). The next player places another 0 
(King) alongside and the number now reads 200. 
This form of simple arrangement is the easiest 
way of making up a trick, 

m 

Example 2 : The cards on the table are 9 and 
8, The Next player places a 2 on the table in 


— A card game for children 

the ‘units’ column. Thus the cards may be 
arranged as 9 8 or 9 2 

2 8 


10 o to 0 

their total adding up to 100. The same idea of 
arranging cards according to their place value 
ca u be extended further, as shown below : 

5398 5392 

+ 2+8 


5400 5400 


With practice the players will begin to ex- 
plore sueh possibilities, they will realise that 
while the units and tens digits have to add up 
to 100, they can increase their scores substan- 
tially, bv placing higher value numbers in the 
hundreds or thousands place. 

Example 3 : A player may place a card in the 

tens place, the zero of the number being under- 
stood. Thus if the table has a J and a 0 a 9 
may be added in the following ways : 


10 or 9 0 
+ 9 +| 

100 100 

6 0 

6 0 3 
+ 3 followed by + 2 I 

9 0 3 0 0 


Note that the lower cards may be repeatedly 
placed in positions further to the left, as shown 
in the second addition above. Clever positioning 
of the cards cun increase the totals. 


Example 4 : Suppose the table contains a 

I h 2, 2, 3, and 4. The next player can use a 7 
from his hand and arrange the cards as follows. 
This is one of many arrrangemcnts which add 
up to 100. 

3 1 

2 7 
< 4 2 

1 0 0 

Example 5. While the usual aim of the player 
will be to make the units column add up to 10 
and the tens column add up to 9* other variations 
a re possibEe, 

7 6 
I 5 
9 

1 0 0 


Here the units column adds up to 20* while the 
tens column adds up to 8* 

The first team that reaches a total of 10,000 
or more points is the winner- As soon as it is 
reached^ the game is over. If however, all the 
cards are played from the hands before the 
total reaches 10,000, a new round is dealt, the 
cards remaining on the table being placed up 
without scoring. 

The same game can he played by two* 
each player having 6 cards. As each player 
uses up a card* he picks up one from the deck. 
The last si* cards are played out to end the 
game. Other rules are the same, 


ANSWERS TO FUN WITH MATHS 


5. Start at any vertex of the star* proceed 
along the outer lines joining the vertices and 
then draw the inner hexagon. 


6« The answer could be VI — II ^ IV 
or VII — II - v 

II, II + II + I + 1 = 24 



STOP I CHILDREN IN SCHOOL 1 - 

SMILE AND PROCEED 

Hare is a quick satf- check on your image as s teachor. Ask yourself thesa questions. Answer (hem honestly and s&a 

what you can do to change your students' linage of yoiMheir teacher* 

1 + Pmhe is one of ths most imo orient aspects of teaching L Accentuate the positive; don't merely condemn tiha 
negativa behaviour. Did you praise any etudftnts today 7 

2. The best thing to spend on children is time. Children do note require a lot of attention ■ it is the quafity that 

counts. Did you spe nd tFnne with or pay special attention (O any children today ? 

3, /neon shtant discipline is the worst kind, Be frank, fair, honest and loving-but ho firm and cansistaai* Laws too 

ge nti e a re seldom 0 bey ed , Eg 0 s avers seldom e xa coiod - Anal yse the d i sc I pJ 1 n e probie ms you fee e d today . 

4 + When you are working with children, you just have to have fun with them, once In a way. A smile, a joke or 3 

game lightens teaming. Did you try that today 7 
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ACTIVITIES WITH BALLOONS-I 


by Dr. Lalit Kishore 
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Activity J : The Action -Reaction Principle 


Take a big balloon and inflate it fully. Tie 
its mouth tightly with a piece of thread. Stick 
a piece of cdlotape on the ballon diametrically 
opposite its mouth, Now f attach a small piece 
of plastic refill tube on the body of the balloon 
with (he help of a cello tape piece as shown in 
the figure above. Pass a long sewing thread 
through the refill piece and tie the free ends of 


the thread to two stools separated by a distance 
of about 2 metres. 

Prick the ballon at the ccllotape piece with 
a sharp needle. The balloon will move in the 
direction opposite to that in which the air from 
balloon escapes* This illustrates Newton's third 
law of motion which states that to every action 
there is an equal and opposite reactio d 


It v e txcA 



Activity 2 : Propagation of A Dislurbance 

Take ten balloons and put equal numbers of 
rice or wheat grains into them. Suspend the 
balloons with threads on a stick placed across 
two stools or that they touch each other. Flick 


the first balloon with your fiuger. You will 
see the disturbance tra veiling from one balloon 
to the next reaching the last one. 
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Activity 3 : Frictional Electricity. 

Take a small thin walled balloon and inflate 
it fully. Rub the body of the balloon with a dry 
cotton cloth piece several times. 

Place the balloon against the wall or blackboard. 
The balloon will stipk to the wall or board due to 
electrostatic attraction caused be induction. 

Activity 4 : Electrostatic Repulsion 

Take two balloons and Inflate them. Tie their 
mouths tightly with threads and attach one metre 
lengths of sewing thread to each of the balloons. 
Rub the balloons with a dry cotton cloth piece 
several times. 

Hold the free ends of the threads in your hand. 
You wmtid see that the two balloons stay apart due 
to the force of repulsion between like charges. 

Activity 5 : Vibrations Produce Sound 

Take a big balloon and put some wheat or rice 
grains in it and inflate it fully- Suspend the balloon 
on to a stand with a piece of thread. 

Touch the balloon with a sounding tuning fork. 
You will see that the balloon starts oscillating and 
produces sound This shows that a sounding body 
i$ always in a state of vibrations. 

Activity 6 : Air Has Weight 

Take a plastic straw and tie two inflated balloons 
one at each of its two ends. Stick a piece of cello- 
tape on one of the balloons, Loop up the straw with 
a piece of thread and adjust the thread slightly so as 
to balance the two balloons. 

Prick the cellotape piece on the balloon with a 
sharp needle. The straw will lose its balance and the 
side wiLh the infllatcd balloon will tilt down, indica- 
ting thereby that air has weight; 

Activity 7 : Refraction of Sound 

Take a balloon and inflate it with carbon dioxide 
gas, Suspend the balloon From a stand and keep a 
stop-watch on one side of it at a distance of 20 cm 
from the balloon. 

Move your car toward the balloon from the other 
side from a dsstance of one metre You would sec 
that the loudest sound is heard at one point only. 





: . 



This is due to the carbon dioxide filled 
balloon working as a. lens and causing 
iefraction. 

★ 
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CARTOON STRIPS AS COMMUNICATIVE MATERIAL 

— by Michael Joseph 


M And wliai is the use of it book” though t 
Aliea “without picture! or conversation T* One 
might ask this of ELT classes as well. It is 
common knowledge that pictures stimulate ihe 
mind more immediately than wriien texts, yet the 
visual media continues to be under-utilised in 
language classrooms. Single pictures arc often 
used for creative writing, and cartoons for story 
telling— but these uses of pictures arc usually 
confined to primary school teaching, tend to 
focus only on the product of the students' dis- 
course and not on the process of discourse cons- 
truction* and finally they are seen as means for 

■ 

developing composition (rhetoric) abilities of 
learners, and not as a means of grammar acquisi- 
tion as well. I want to argue that pictures can 
be effectively used for grammar acquisition and 
communicative skills if they arc treated as closed 
reasoning tasks, ie. tasks that have one* or a 
selective few correct answers, so contrast to 
open— ica&oaing tasks that have several accep- 
table answers which are plausible rather than 
correct. The comic strip from a newspaper is 
suitable materia! because it is cushy available 
and is fairly short. 

The comic strip I used was taken from 
4 Mandrake the Magician' which appears in the 
Sunday Slandard of the Indian Express. The 
strip shows that part of the siory whe re Mand- 
rake and Lothar arc in ihe mouth of kiUer whales. 
This same strip was tried out in number of 
classes ranging from the primary school [Ssd JVr 
to the tertiary Jevd (under— graduate students 
at Loyola College)- In all cases the students 
were enthusiastic and wanted more of such 
material to be used. 

How the cartoon strip was used 

STL P A : Instructions to students 
L Tell the class they would have to work in 
groups ou the same cartoon strip. 


2. They would be allowed to look at the pic- 
tures for 5-10 minutes after which the 
pictures would be taken away and they 
would have to answer questions based on 
them. They would have to write the answers 
individually, 

3 + To assist them to answer the questions they 
would need to observe the pictures carefully* 
discuss with each other and make notes. 
They should use these notes to help them to 
answer the questions. 

STEP B : Group work on cartoon strip 

L Distribute cartoon strip, 

2* Observe students, clarify their doubts. 

STEF C ; Individual work cm Questions based on 

(he cartoon strip 

1* Distribute questions (in the form of handout) 

2. Encourage questions of clarification on 
handout and interact with the students. 

STEP D 

(in the next class) 

1, Teacher uses contradictory anwert of students 
to provoke further discussion, ( T he comic 
strip may be shown to the students again 
and they may refer eo it while answering ) 

2. The teacher could provide the background 
to the comic strip OR make Ehe students 
construct a story (making a movie in groups) 
in groups, This could be more advanla^ 
geously used with students with a higher 
level of linguistic ability. 

HANDOUT 

I SPOT THE RIGHT ANSWER 

1. There arc only two women in this comic 
atrip. TRUE/FALSE 

2, The women in picture 1 look* a) happy; 
b) shocked e) sad; d) angry, 
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, Utilising discourse analysis to Increase interaction 

The advanced learner (A stream) produces a 
more coherent story that incorporates all the 
information in the pictures as compared to the 
initial learner (C stream and primary school), 
But this incompleteness of the story by the 
initial learner (with whom after all we are more 
concerned) can be utilised by the teacher to 
increase interactive exchanges with the students, 
so crucial for acquisition of language. 

So an incomplete story, contradictions bet- 
ween students, factual errors are utilised by the 
teacher to increase interactive exchanges with the 
students. The cartoon strip like any dosed 
reasoning task (that is where there is One correct 
enswer) allows the teacher to use the distorted 
versions of the students' story to reach the 
correct version through tether- pupil interaction. 
Such interaction makes available the target lan- 
guage (teacher's language) to students while they 
are using their own Language and concepts to 
construct the story. 

Materials that work for the learner* teacher, and 
teacher as researcher 

-a-P*'" +•,<■ ■ . _ t _,r. . _■ 

My experience of using these pictures sho- 
wed that the pictures were exciting and this 


catered to the emotive aspects of learning* but 
the tasks on the pictures required observation, 
inferential and narrative skills. 

The cartoon strip worked for the learners*— 
it lasted for a whole hour, and could easily be 
extended by another half an hour or more if the 
teacher utilised the answers of the students for 
the next class. But it also worked for the 
teacher — in the sense that the material was 
easily available, the questions were not difficult > 
to generate; a "little' material went a 'long* way 
in tc tms of classroom interaction, the teacher 
found il as exciting to use these pictures as the 
learners did; it gave the teacher plenty of time to 
observe how learners cope with such material, it 
allowed the teacher to study the discourse pre^- 
duction (oral and writeri) of the learners and 
use these as further sources of material; and 
finally the learners* stories allowed the teacher to 
perceive the way learners cognize pictures, in 
short, the mater inis were motivating and mana- 
geable for the learners, the teacher, and the 
teacher as researcher,, 

(Reprinted • frb'm ' Focus On English, VoJumo 4. No. 3. 
July 198S with t ha kind permission of the British CouncU 
Division. The British High Commission, India). 
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Little Science 
Written by Arvirid Gupla 
Lay-out and I [lustrations 
by Avi slash Desk pan de 
Publisiied by — Eklavya, Bhopal 

An interesting bi-lingual f Hindi/English) presen- 
tation providing ideas for innovative experiments 
which help children learn principles of science 
and mathematics by "'doing' 1 and "experien- 
cing " Ft takes advantage of the natural curio- 
sity of children and and to quote from the 
introduction : 


Children are eternal explorers. In their 
free moments they am always experimenting and 
improvising They are always making and 
inventing things out of odd? and bits and 
trinkets They Jearn a great deal from ordinary, 
organic tilings found around the house. The 
main thing about scrap is that children can use 
it freely without adult admonishment. 

A valuable addition to the library of a 
teacher on the look-out for ideas. 

* 
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